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INDEPENDENT AUDITOR’S REPORT  
 
TO THE READERS OF WAITAKERE COLLEGE’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2024 
 
The Auditor-General is the auditor of Waitakere College (the School). The Auditor-General has appointed 
me, Kurt Sherlock using the staff and resources of Crowe New Zealand Audit Partnership, to carry out the 
audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 19, that comprise the statement of 
financial position as at 31 December 2024, the statement of comprehensive revenue and expense, 
statement of changes in net assets/equity and statement of cash flows for the year ended on that date, and 
the notes to the financial statements that include accounting policies and other explanatory information. 
 
In our opinion the financial statements of the School:  
 
a) present fairly, in all material respects: 

  
 its financial position as at 31 December 2024; and 
 its financial performance and cash flows for the year then ended; and 

 
b) comply with generally accepted accounting practice in New Zealand in accordance with Public Sector 

– Public Benefit Entity Standards Reduced Disclosure Regime. 
 
Our audit was completed on 20 May 2025. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and 
our responsibilities relating to the financial statements, we comment on other information, and we explain 
our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate 
the Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued 
by the New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards 
are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 
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Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented 
and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare 
financial statements that are free from material misstatement, whether due to fraud or error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 
School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, 
matters related to going concern and using the going concern basis of accounting, unless there is an 
intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 
free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 
our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when 
it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud 
or error. Misstatements are considered material if, individually or in the aggregate, they could reasonably 
be expected to influence the decisions of readers taken on the basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking 
that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also: 
 
 We identify and assess the risks of material misstatement of the financial statements, whether due to 

fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting 
a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may 
involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 
 We obtain an understanding of internal control relevant to the audit in order to design audit procedures 

that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 
 We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 

estimates and related disclosures made by the Board. 
 
 We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 

and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to 
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s 
report. However, future events or conditions may cause the School to cease to continue as a going 
concern. 
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 We evaluate the overall presentation, structure and content of the financial statements, including the 

disclosures, and whether the financial statements represent the underlying transactions and events in 
a manner that achieves fair presentation. 

 
 We assess the risk of material misstatement arising from the school payroll system, which may still 

contain errors. As a result, we carried out procedures to minimise the risk of material errors arising 
from the system that, in our judgement, would likely influence readers’ overall understanding of the 
financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 
and significant audit findings, including any significant deficiencies in internal control that we identify during 
our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the Analysis of 
Variance, Achievement Data, Te Tiriti o Waitangi report, Statement of Compliance with Employment Policy 
and Kiwisport note, but does not include the financial statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express any 
form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other information. 
In doing so, we consider whether the other information is materially inconsistent with the financial 
statements or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, 
based on our work, we conclude that there is a material misstatement of this other information, we are 
required to report that fact. We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 International Code of Ethics for Assurance Practitioners (including International 
Independence Standards) (New Zealand) (PES 1) issued by the New Zealand Auditing and Assurance 
Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 
 
 
 
Kurt Sherlock  
Crowe New Zealand Audit Partnership 
On behalf of the Auditor-General 
Auckland, New Zealand  



Learners at the 
Centre

Learners with their whānau are at 
the centre of education

1a - Develop and deliver 
learning programmes that are 

engaging and relevant to 
ākonga and are inclusive and 

respectful of students’ 
backgrounds, cultures and 

prior learning 

1b - Support identity, 
language and culture of all 

learners and whanau to 
strengthen belonging, 

engagement and achievement 

1c - Create an inclusive school 
culture where identity and 

diversity is valued

1d - Improving educational 
outcomes for all students

1e - Partner with family and 
whanau to build and realize 

their child's aspirations 

1f - Develop a learning  
environment and 

infrastructure that supports 
our learning goals

Equitable Access to 
Learning

Great education opportunities 
and outcomes are within reach 

for every learner

2a - Support Māori ākonga to 
enjoy and achieve educational 

success as Māori

2b -Ensuring and supporting 
Pasifika students to have 

equitable access to thrive and 
succeed as Pasifika students

2c - Ensure all 
learners/ākonga have ongoing 
opportunities to develop key 
foundational skills in Literacy 

and Numeracy

2d - All students have access 
to learning and resources 

regardless of financial status

Future of Learning 
and Work

 Learning that is relevant to the 
lives of New Zealanders today and 

throughout their lives 

4a - Continue to grow and 
adapt Vocational Pathways 

programmes and initiatives to 
support the diverse needs and 

interests of all students

4b - Build collaborative 
partnerships with community 

groups and industry to 
improve educational outcomes 

and opportunities

4c -  Build student capacity to 
confidently take on 

opportunities outside of the 
school in the present and 

future

Caring - We all care for each other 
Learning - We are all here to learn         

Respect - We treat everyone with respect

The WaitākereWay     

Quality Teaching & 
Leadership

 Quality teaching and leadership 
make the difference for learners 

and their whānu 

3a - Support teachers/kaiako 
to become culturally 

responsive practitioners

3b - Support kaiako to build 
their confidence and 

understanding of Te Reo Māori 
and tikanga

3c - Identify gaps in teaching 
capability and invest in 

opportunities for 
strengthening teaching, 
leadership and learning 

support

Manawanui Perseverance & Determination   Matauranga Knowledge & Understanding   Aroha Care & Empathy

Analysis of Variance 2024 



GOAL - Learners at the Centre  
Learners with their whānau are at the centre of education

Projects Action Summary of indicators of progression 
and outcomes

Variance
and reasons for variance 

The WHY both pos/neg  

Evaluation
 Where to next?

Annual Plan for 2025

●Include Mātauranga Māori 
as a core component of 
Year 9-11 curricula

● Continue with the professional 
development meetings of iwi with 
individual departments throughout the 
year.

● Explore the possibility of incorporating 
other iwi into the korero of local 
curriculum 

25 hours of sessions with Mana Kura 
programme completed. This lead to the 
integration of local curriculum strongly in 
several areas, commerce, humanities, ISC 
and art. 

School pepeha was developed and approved. 
Launched to whole staff.

Still a number of departments that need more 
time with the programme to support targeted 
integration. Time was a barrier. Departments have integrated lines of the 

pepeha into activities in their curriculum

TOD with Te Kawerau ā Maki to connect with 
whenua and school pepeha

●Grow  kaiako understanding 
of the  histories of mana 
whenua

● Enter third year of 3 Year partnership with 
Te Kawerau ā maki

● Te Kawerau ā Maki to meet with whole 
staff 1-2 times per term with an emphasis 
on developing a school pepeha.

● Te Kawerau ā Maki meeting with each 
department area with goal of embedding 
local histories.

Histories curriculum completed. Focus can 
now be on other areas of the school.

Te Kawerau ā Maki’s Mana Kura programme 
met with all departments.

Full integration in all departments needs more 
time as needs are different.

Complete the 20 hours of PD hours with Te 
Kawerau ā Maki, which includes a TOD and visit 
to local area

Surveys from teachers and CL about benefit of 
Te Kawerau ā Maki visits

Sharing activities with other curriculum leaders

●Implementation of NCEA 
Levels 1 -3

● TOD  professional development for course 
and unit development, three times in the 
year.

● Provision of Wednesday PLD time for 
development

Milestones were introduced and expected to 
be in use across all Year 11 courses.
Central location for all course overviews has 
been populated by all subjects.
Advised subjects to do 3 standards - resulting 
in average of 10 credits per subject

Moderation feedback …..

 Small number of subjects did not make best 
use of milestones 

New standards need to be worked through 
more thoroughly to find more success for all 3 
standards offered

All senior courses to have a form of 
milestone/checkpoints that are accessible to 
the Curriculum Leader and Line manager as 
required. 
Any Moderation feedback is being actioned 

1 a)   Engaging relevant learning programmes 
(N1,N2)
Strategic Priority-  Develop and deliver learning programmes 
that are engaging and relevant to ākonga and are inclusive and 
respectful of students’ backgrounds, cultures and prior learning



GOAL - Learners at the Centre  
Learners with their whānau are at the centre of education

Projects Action Summary of indicators of progression and 
outcomes

Variance
and reasons for variance 

The WHY both pos/neg  

Evaluation
 Where to next?

Annual Plan for 2025

● Actively use tikanga and  Te 
Reo Māori across the whole 
school  so ākonga can actively 
participate in te ao Māori, 
Aotearoa and the wider world

● Increased inclusion of 
karakia, haka, 
whakatauki and Te Reo 
Māori in class and 
assemblies

● Weekly school 
whakatauki

● Weekly Te Reo Māori 
words of the week

● Work through the 
renaming of Tutor 
Classes (for 2025) with 
Te Kawerau ā maki.

● Prefects - leading assemblies and doing the 
karakia- they feel confident in their ability to do 
so and have continued with a roster in ensuring 
this happens throughout the year

● Senior Rumaki students teaching the school haka
● Deans teaching the school song
● School Panui/Kupu of the week - in the panui 

and ‘one stop’ 
● Haka Competition on last day of school for house 

points etc in Term 4. Used to Farewell staff from 
students

Good first time we have had haka off house competition since 
Covid

Give staff confidence to lead Karakia through PD

New karakia for end of meetings and also blessing food

Karakia at start and end of day in class

● Continue to embrace Pasifika 
values and languages ● Staff PLD each term

● Strong presence of Pasifika teachers. 

● Strong presence of core subject teachers from English, 
Maths and Science supporting Nu’u Toa every 
Wednesday.

● Komiti Pasifika delivered PD to all staff, with an ava 
ceremony, student voices and a presentation on 
understanding Pasifika students and tools for 
engagement.

- Overwhelming positive feedback from staff on the pd - 
informative, heartwarming, engaging, inspiring, all 
walked away with a little gem of knowledge and 
understanding for their kete.

-

● PD group created for staff purely to focus on Pasifika 
pedagogy/strategies to help elevate and accelerate 
Pasifika success

● Continue to Celebrate Pasifika language weeks: Flag 
and Daily vocab/activities for staff.

● Greater use of Pasifika languages by staff
● Polyfest groups - with non Pasifika teachers helping 

and supporting TICs.

●  Continue to build culture 
identity and a sense of 
belonging for our minority 
groups

● National days 
celebrated, flags flown

● Language of the week
● Arts and Culture Week
● Recognising and 

responding to the 
needs of international 

students

● Term 2: 
Wk.2 - Rotuman Language 
Wk.5 - Sāmoan Language 
Arts & Culture: School Pasifika Band 4orty2ows  - 
Smokefree Tagata Beats, Pasifika PLD and Komiti 
Pasifika Fono

● Term 3
Arts & Cultural Week - celebrating of the Arts and 
culture - food stalls, cultural performances
Pasifika Celebration Awards night

- Polyfest - Inclusivity; great sense of atmosphere, 
positive, engaging and responsive to our community 
of learners. Many students have the opportunity to 
join a cultural group that was not their own.

Calendar of national days

Bi-annual student feedback from Nu’u Toa.

Polyfest participation - Sāmoan, Cook Island, Filipino and 
Indian groups

Open conversations with Athena to include A&C week 
coordinator (CE) national dress

1 b)  Supporting  Identity, Language and Culture
Strategic Priority- Support identity, language and culture 
of all learners and whanau to strengthen belonging, 
engagement and achievement 



Projects Action Summary of indicators of 
progression and outcomes

Variance
and reasons for variance 

The WHY both pos/neg  

Evaluation
 Where to next?

Annual Plan for 2025

● Continue a  programme to establish a school 
culture of understanding and respect of 
kaupapa Māori, including Te Reo me ōno 
tikanga, across the school

● Use of common 
Te Reo Māori  
phrases across 
the school

● Staff PLD on RbL 
and the 
Restorative 
approach. ( The 
WWay  and 
North-East/ NE 
corner approach) 

PD to all new staff completed 4 sessions 
through the year on RJ

Keeping the culture of the school Continue to upskill and embedded 
restorative best practice

Continue to develop the confidence in the 
staff for common maori phrases

● To further raise the level of attendance 

● New partnership 
through AWA.

● Timely use of 
Attendance 
Matters data

● Accurate 
monitoring of  
teacher roll 
returns

PAROT emails increased parent 
communications

More communication from the West Auckland 
Attendance service and built good 
relationship with Jordan from AWA

Lates email home and detentions started on 
wednesday

Attendance rates improved on previous year ● Develop 7 day absence per term 
processes with student records and 
Deans

● Continue to develop new partnership 
through AWA and their processes.

● Rebuild, post covid the profile of the house 
systems

● House Points at 
assemblies

● Culture periods  X 
5 periods for haka 
, waiata

Achieved in terms 1 and 4 for Haka 
Competition

Waiata practiced in Assemblies

Achieved, just need strengthening and 
consistency of practice

Book practice times at the start of every 
term so that it stay consistent

1 c)  Creating an inclusive School Culture
Strategic Priority- Create an inclusive school culture 
where identity and diversity is valued

GOAL - Learners at the Centre  
Learners with their whānau are at the centre of education



Projects Action Summary of indicators of 
progression and outcomes

Variance
and reasons for variance 

The WHY both pos/neg  

Evaluation
 Where to next?

Annual Plan for 2025

●Raise NCEA 
achievement, 
equitably for all 
groups incl priority 
learners

●Year 11 Māori mentoring group with Dingle Foundation
●Continue the successful Nu’u Toa study hub
●Forecasting, tracking and student self-monitoring
●Continue to embed the Numeracy tracking system with 
the change of Numeracy and Maths leadership and 
staffing.

●Achievement check-point in Term 2 for Curriculum Area 
review of progress

●Regularly track student progress in NCEA project work 
on an on-going basis

● Summer school for targeted students 
on the fringe for credits.

● Students finishing Internal Standards 
after sign-out.

● NUM summer school workshop for 
CAA students

● Senior students close to Endorsement 
offered extra Internal Standards: an 
opportunity to achieve NCEA with 
either a Merit or Excellence. 

- The net capturing the Summer school 
students was too wide. Milestones 
were not consistent across the 
departments. Staff were time-poor 
and this placed a ripple-effect on 
monitoring the targeted students and 
their progress.

● Emphasis on F.3 target students - 
monitor for credits and priority for 
summer school.

● Keep an open dialogue with MAT and 
ENG on the students who failed CAA 
Term 2 and either (a) absent in Term 
3 re-sit, or (b) student feedback was 
poor and they need a co-requisite 
package.

● Ensure Co-requisite packages are 
available for summer school:
LIT: R.E AS 91916
       R.E AS 91917
       SCI AS 91920
       GEO AS 91932
       HIS AS 92025
       SOS AS 92048

NUM: MAS AS 91944
         MAS AS 91945
         COM AS 92028
         GEO AS 91933  

●Raise University 
Entrance pass rates

●Mid- year check point with Curriculum Leaders to audit 
Standards and assessment rds.

●UE Literacy intervention in Term 2 and Term 3

●EUE students in English 201 to allow for differentiation

●SLT study line - Develop a clear program and link further 
to Vocational Pathways and  study skills presentation. 

●Focus on Pasifika UE year 12 and 13 course achievement 
success rates using mates and Nu’u Toa programs

●

Summary of UE students
●G.3 = 18x, G.4 = 41x and G.5+ = 97x
●68% with UE Lit (106x)
●16x students forecasted not to pass
●9x students on the fence
●131/227 (cohort) = 58% F.1 pass (46% 2023)

●Nu’u Toa UE students in their own room every 
Wed

●Implement a MATES-like program. Have a space 
in A-Block.

●SLT Study Lines to monitor UE students, 
emphasis on Māori and Pasifika, 

- The SLT Study was not sustainable as 
SLT roles differ on a daily basis. Only 
2x study classes were closely 
monitored.

- Nu’u Toa UE students showed up each 
week and supported each other. The 
group grew as the year went on. 
Students felt supported (survey) 

● Impact team - PA, RG, ML & TA. 
Regular meetings for planning 
war-rooms and check and connect 
(C&C) after each Forecast.

● post-Forecast, every UE student is 
C&C in C.9 to discuss latest forecast 
and goals. Once a Term.

● Introduce new Mentors initiative - UE 
student chooses their “champion” as a 
go-to staff member for the year for 
academic support.

1 d)   Identity, Language and Culture
Strategic Priority- Improving educational outcomes for all 
students

GOAL - Learners at the Centre  
Learners with their whānau are at the centre of education



Projects Action Summary of indicators of 
progression and outcomes

Variance
and reasons for variance 

The WHY both pos/neg  

Evaluation
 Where to next?

Annual Plan for 2025

●Develop relationships with 
Mana whenua

●Enter third year of the  partnership with Te 
Kawerau ā maki

●Regular Wednesday morning hui of Te 
Kawerau ā Maki and staff, department 
curriculum development of Mātauranga Māori 
o Te Kawerau ā Maki.

25 hours of sessions with Mana Kura 
programme completed. This lead to the 
integration of local curriculum strongly in 
several areas, commerce, humanities, 
ISC and art. 

School pepeha was developed and 
approved. Launched to whole staff.

Still a number of departments that need 
more time with the programme to support 
targeted integration. Time was a barrier.

Make progress ensuring the relationship is 
sustainable past the three year contract

Ongoing discussions with Te Kawerau ā 
Maki Mana Kura programme about next 
steps

● Increase the collection of 
whanau/caregiver voice for 
inclusion in decision making 
in matters pertaining to their 
rangatahi

●Continue with the Nu’u Toa and Talanoa Ako 
parent programs with a focus on the new 
NCEA implementation and transition.

●Continue with termly hui and fono providing 
opportunity for whānau contribution

Three whanau hui took place through 
the year to connect with various 
whanau, Term 1 celebration, Term 2 
Rumaki connection, Term 4 Mana Māori 
celebration

Term 3 hui cancelled due to purpose not 
being identified

Parent feedback from Talanoa Ako 

NCEA Lev 1 workshop and refresher on 
Lev 2, Lev 3 and U.E

Refine the hui programme for whanau 
engagement, Term 1 celebration, Term 2 
Rūmaki, Term 4 celebration. New initiative 
needed for Term 3 hui

● Support parents and 
whanau to be able to 
support their own rangatahi

●NCEA evening(s) for parents and whanau.
●CSI for Year 11 parents and whanau.
●Continue to ensure parents are kept 
up-to-date with NCEA changes.

●Continue Talanoa programme 
●Explore increased focus for Māori whanau on 
the website, newsletter and social media

NCEA information presented at a range 
of different events

Still more connections need to be made as 
changes to NCEA can be complicated.

NCEA information given out through as 
many means as possible, parent 
interviews, reporting, hui/ fono

Regular items in the newsletter about 
NCEA requirements

Website has specific information for Māori 
and Pacific parents

Pasifika Fono in Term 2 to cover NCEA 
changes.

Talanoa Ako NCEA workshops

●Homestay programme to 
build stronger/ better 
relationships with 
community

●Ensure strong relationship is built between 
new International Director and the Home Stay 
coordinator to maintain the quality of this 
resource.

International director now established 
in the school. Homestay coordinator 
role disestablished to create a more 
functional administrator position that 
could coordinate homestay and other 
tasks.

Exceeded expectations Regular meetings with the Director to 
ensure school is meeting the code for 
international students and homestays

1 e)   Building Partnerships with iwi whanau and 
families
Strategic Priority- Partner with family and whanau to 
build and realize their child's aspirations 

GOAL - Learners at the Centre  
Learners with their whānau are at the centre of education



Projects Action Summary of indicators of 
progression and outcomes

Variance
and reasons for variance 

The WHY both pos/neg  

Evaluation
 Where to next?

Annual Plan for 2025

●On-going 
development and 
implementation of 
the site plan/building 
development

●Continue to advocate for B21 block with Government to 
cope with continuing school growth

●Include  10 classrooms STRG on field by end of Term 2

●Re-leveling of fields to maintain   3 fields as buildings 
impinge on playing spaces

First block to be open for business on the 
20/5/24

Second block was then built over the rest 
of 2024 opened start of 2025

STRG buildings of 16 classrooms 
completed

B21 still on hold from change in 
government

●Provision of devices 
for e-learning

●Chromebook maintenance charged to department budgets 
to ensure more ownership.

●Set-up a partnership with PBTech to establish a “Tech 
Ninja” programme where students and techs fix devices 
for free

●A further 210 were approved by the BoT at the end of 
2023 for Maths and English. This brings the total of 
devices in departments to approx 600.

Tech Ninjas are fixing desktops devices 
and moving onto chromebooks

Increased total chromebooks across the 
school by approx 250 in 2024

Increased chromebook in the college and 
repair of current ones

Continue the “Tech Ninja” programme in 
school, supported by PBTech, our 
technology supplier, to restore old or 
damaged technology for school use or to 
be gifted to those students who would 
benefit.

Long term loan devices distributed to 
Y12 and Y13 students in term 1 who 
are identified by the dean as in need. 
CI holds the stock. These devices are 
repaired department or school devices 
that are no longer in circulation.

Chromebook purchases and repairs go 
through department budgets to manage 
stock and equity.

●Review and develop 
the timetable to be 
able to 
accommodate roll 
growth keeping 
learners at the 
centre

●Implement  new Year 9 curriculum to better facilitate the 
Health curriculum and to continue to offer specialist 
technology teaching. Creation of a course to ensure 
students have the basic digital literacy skills in Year 9

●Carry out a full timetable review with consideration of 
both NEW NCEA curriculum & student need and resource 
provision - for 2025 adjustments to timetable

Changes to year 9 option curriculum has 
allowed for use of specialist areas as well 
as still maintaining varied choice for Year 
9 students.
Further courses added at Year 10 to ease 
pressure in specialist areas

Worked well as new rooms and re 
allocation of subject areas also helped to 
ease pressure of rooming/staffing for 
2025 timetable.

Projection of 2026 ongoing to ensure 
rooming can remain stable

1 f)   Environment and Infrastructure 
Strategic Priority- Develop a learning  environment and 
infrastructure that supports our learning goals

GOAL - Learners at the Centre  
Learners with their whānau are at the centre of education



GOAL -Equitable Access to Learning 
Great education opportunities and outcomes are within reach for every learner

Projects Action Summary of indicators of 
progression and outcomes

Variance
and reasons for variance 

The WHY both pos/neg  

Evaluation
 Where to next?

Annual Plan for 2025

Continue to develop and 
embed Māori Medium 
Immersion education 
(Rūmaki development)

●The job description of the Head of the Rūmaki has 
been created with a number of key performance 
indicators. Regular meetings will be held with the 
HoD to ensure those indicators are met.

●Students will have tracking milestones which are 
shared with SLT to ensure there is better monitoring 
of students.

Rumaki has grown in size to now include 
Years 9-12 in 2024. Attendance and 
pastoral care issues still need to be 
monitored and actioned. Issues with Yr 9 
continued throughout the year.

Improvements had been made but not to 
the level hoped. Staffing issues with key 
personnel being away meant Term 3 
impacted the Rumaki student body.

Continue to try to hold HOD Rumaki 
and CJ meetings timetabled weekly

Report attendance stats to principal

Year 11 milestones reported to 
Principal termly 

Tauira (students) and whanau 
feedback

Engagement, achievement and 
attendance data analysed for trends

Continue to build strong 
pastoral connection and 
processes to support 
kaupapa of the Rūmaki

●Tutor class teachers are main pastoral roles for each 
cohort

●Clear expectations of roles developed in conjunction 
with the Rumaki staff

●Consult to develop a connected pastoral system 
between Ruamki and the pastoral team

Strengthen connections with rumaki via 
deans being involved in Mana Maori 
committee

Roles of staff better defined and known Work on sustainability of these 
relatioships

Develop a Māori Education 
Plan to identify targets and 
strategies to further 
engage those ākonga Māori 
in the wider school in 
learning

●Mentoring And Nurturing Achievement 
representative (MANA) in each subject at Level 1 to 
target and support students to reach milestones. 

●Create key performance indicators for Māori 
academic success.

●Reestablish a Māori Education Plan linked to the 6 
principles of Te Hurihanganui

Māori Education plan needed by the end of 
2025, draft consultation documents 
created for approval in 2025 and for data 
to be collected.

Mana Advoacates programme 
re-established with varying uptake. Some 
departments went above and beyond.

Māori Education plan on track.

Mana Advoacates programme 
re-established with varying uptake. Some 
departments went above and beyond.

MANA advocates identified in all 
departments

Investigate different ways to maintain 
communication between teachers and 
Mana Mentoring

Create a guiding mission statement as 
a Komiti Māori

Investigate making sub-committees in 
Komiti Māori

Create draft Māori Education plan 
documents and forms for feedback

Continue to develop 
specialised groups to  
support meeting the needs 
of particular Māori 
students.

●Māori Leadership Mentoring moves to Taryn Baker 
and Kate Bartlett, supported by Brooke ML and Troy 
TB

●Māori Mentoring on Wednesdays to be established. 
Seek sponsorship (CN) and staffing.

Mana Mentoring established and went well 
throughout the year.

Staff struggled with support from others 
around the school. Despite this, a 
comprehensive programme of support for 
Māori ākonga has been established

Student mentoring data tracked in 
spreadsheet

Student feedback

2 a)   Māori Achievement ( Cj/Fn)
Strategic Priorities 2a - Support Māori ākonga to enjoy and 
achieve educational success as Māori



Projects Action Summary of indicators of 
progression and outcomes

Variance
and reasons for variance 

The WHY both pos/neg  

Evaluation
 Where to next?

Annual Plan for 2025

●Nu’u Toa mentoring 
and tutoring 
programme for 
students and families 

●Wednesday study 
hub

●Family hardship 
support

●Family tertiary 
visit (Open Day)

●Nu’u Toa numbers steady at approx 
80x students 

●Welfare cards - Prezzy and PNS 
given to families in need

●Planning for Term 3 UoA visit for yr 
12s and 13s

●NCEA latest on request
●Med Science as part of Nu’u Toa - 
supporting our students in this area 
with FOU delivering scholarship and 
other workshops

● New location in A-block provided the extra 
space/classrooms to specialise in subject fields.

● Access to devices from neighbouring departments 
to supplement the NT 38x chromebooks.

● Teachers moved between C-block (Mana Māori) 
and A-block (Nu’u Toa) with ease.

- Continue to identify CAA students who need 
Literacy support for Term exam in Term 3.

- Identify CAA students who need NUM support for 
the upcoming exam in Term 3.

- Manage the classes in cohorts, years 9-11. 

- Years 12 and 13 will be together.

●Talanoa Ako for 
parents/caregiver 
support

10 workshops 
(fono) with 
parents

●High number of parent engagement

●Parent feedback - grown in 
confidence about their knowledge of 
school system, understanding 
reporting and NCEA.  Also many 
have confidence in supporting their 
children's learning.

● Parent voice collected at the start and end. Helps 
to gauge the attitude in the room and delivery of 
workshops.

● Resources - books, bags, highlighters and 
engaging “talanoa” sessions was the point of 
difference for the Pasifika parents.

- Talanoa Ako Parent workshops will run every 
Wednesday in Term 1 from 6pm to 7pm; exception 
is week 8: senior subject evening.

●Tu’u Malohi to support 
students and parents

11 workshops for 
parents and 
students

● Student Attendance

● Student Pastoral/wellbeing

● Parent engagement

● Positive - boys were really engaged during the 
Maths, Eng and Science workshop. Turning up 
each week with schoolwork. 

- No longer offered in 2025. Will continue to “watch 
this space” for similar opportunities.

GOAL -Equitable Access to Learning 
Great education opportunities and outcomes are within reach for every learner

2 b)   Pasifika Achievement (TA/PA)
Strategic Priority-  Ensuring and supporting Pasifika 
students to have equitable access to thrive and succeed as 
Pasifika students



Projects Action Summary of indicators of 
progression and outcomes

Variance
and reasons for variance 

The WHY both pos/neg  

Evaluation
 Where to next?

Annual Plan for 2025

Raise student 
writing 
capabilities in 
Years 9 and 10

  

● Utilise in-house expertise, bringing in 
expertise as required.

● Build on sustainability of the 
programme

● Implement th e- learning course to 
include WTB learning Journey, 
individual profiles and the 
development of  individual goals for 
improvement

● We need to be able to capture a 
screenshot of where our students are for 
Literacy and Numeracy in a more concise 
way
Looking at PAT tests being done more 
frequently and timely along with using 
the data from co requisites to be able to 
IEP for year 11 students as required.

Better use of PAT data by staff

Implementatio
n of NCEA 
Literacy and 
Numeracy 

● Ensuring we have robust systems to 
identify students who do not have Level 
1 literacy and numeracy for 2024.

● This can be a collaboration between 
English, Maths, Principal’s Nominee and 
the SLT who has oversight of student 
tracking and achievement.

Students across Yr 11, 12 and 13 
who did not have literacy/ 
numeracy were tracked through 
the year. Impact groups 
established. Results still vary.

Met targets but ongoing action 
required to life achievement

Appoint within school leads who 
have oversight of tracking student 
literacy and numeracy
Continue to identify students in 
Year 11, 12 and 13 who need to sit 
this assessment
Specific teaching of literacy in unit 
of work across the curriculum to be 
continued to be refined
Continue to increase device 
numbers so this is not a barrier
Take part in evaluate Associates/ 
Ministry of Education initiative to lift 
achievement

2 c)   Raising Levels of Literacy and Numeracy (TA)
Strategic Priority- - Ensure all learners/ākonga have ongoing 
opportunities to develop key foundational skills in Literacy and 
Numeracy

GOAL -Equitable Access to Learning 
Great education opportunities and outcomes are within reach for every learner



Projects Action Summary of indicators of 
progression and outcomes

Variance
and reasons for variance 

The WHY both pos/neg  

Evaluation
 Where to next?

Annual Plan for 2025

● Increase equitable access to 
computers for student 
learning 

● Chromebook maintenance charged to department 
budgets to ensure more ownership.

● Set-up a partnership with PBTech to establish a 
“Tech Ninja” programme where students and techs 
fix devices for free

● Investigate the possibility of a hire purchase 
scheme where parents an purchase ex-lease 
devices from the school at approx $150 instead of 
$350

Tech Ninjas are fixing desktops 
devices and learning to fix 
chromebooks as well. This is to 
support the NewEra technician.

Increased total chromebooks across 
the school by approx 250 in 2024

Increased chromebook in the 
college and repair of current ones

Continue the “Tech Ninja” programme in 
school, supported by PBTech, our 
technology supplier, to restore old or 
damaged technology for school use or 
to be gifted to those students who 
would benefit.

Long term loan devices distributed to 
Y12 and Y13 students in term 1 who 
are identified by the dean as in need. CI 
holds the stock. These devices are 
repaired department or school devices 
that are no longer in circulation.

Chromebook purchases and repairs go 
through department budgets to manage 
stock and equity.

● Hauora Activator to provide 
external recreational choices 
for all students to engage in

● Sport NZ partnership for employment and 
resourcing

Employed 2 staff members one 
full time and one part time, 
provided lunchtime activities 
and holiday program 
opportunities, increasing non 
active students

Established systems now 
and communications of 
events

Container for storage of sports gear and 
student council to organise the loan out 
of sports gear

Improved Visibility of our 2 active as 
co-ordinators

● Develop a system for 
identifying students and 
families in financial need

● Continue to build the profiles of these families on 
the PCT Drive

Document set up but not as 
thoroughly used by all PCT 
staff that support students

Students supported but not 
developing a wrap around 
model for future support

Database of families with high levels of 
financial need

Information explicit to PCT and 
accounts on filling in approved students

Improved tracking of shoes and uniform 
hardship

2 d)   Removing Financial Barriers to Learning
Strategic Priority-  All students have access to learning 
and resources regardless of financial status

GOAL -Equitable Access to Learning 
Great education opportunities and outcomes are within reach for every learner



GOAL - Quality Teaching & Leadership
 Quality teaching and leadership make the difference for learners and their whānau 

Projects Action Summary of indicators of progression 
and outcomes

Variance
and reasons for variance 

The WHY both pos/neg  

Evaluation
 Where to next?

Annual Plan for 2025

●Continue to develop relationship based 
pedagogy with all teachers (North-East 
corner, High expectations - High level of care)

●Continue to support teachers /kaiako to 
implement strategies that enable an inclusive 
learning environment

●Increase the spread of impact coaching across 
curriculum areas

●Continue to develop 
accredited impact coaches. 

●Use Voices III to shape staff 
RbL PLD.

●Expand Iris software use to 
increase Accredited Coach 
numbers and capabilities.

Appointed BA and GN to the roles. BA focus on 
developing middle leaders. GN is obs new 
teachers. FD is COLS and voices plus running 
things here

Voices completed feedback term 4

Tracking sheet of impact coaches milestones of 
training developed

Impact coaches stay the 
same due to staff comings 
and goings

Voices presented to the 
staff and general 
improvement from last 
voices collected

Continue with a tighter plan 
of the lead RbL 
accountability of training, 
using COLS time to 
consistent train persons

●Continue to support teachers /kaiako to 
implement strategies that enable an inclusive 
learning environment

●Introduce new teachers to 
RbL - how to teach to the 
‘NE’ - and to the observation  
tool

Wainaga Hui held in Term 1 Some teachers observed 
under RbL due to number 
of impact coaches

Continue with inducting new 
staff into the rbL kaupapa

Targeted professional learning for new 
teachers on Restorative Practice., 

●Term 1 new teacher PLD 
programme on school 
restorative processes and 
expectations plus two 
additional PD sessions 
through T2 and T3

Completed 4 sessions across the year 
plus one optional refresher

Need one to one 
opportunities for PD

Set the roster early to 
enable spread of learning 
throughout the year

Build capacity to lead RBL / NE meetings, and 
Voices collection

●Work with outside providers 
and across the Kahui Ako 

●Build Capacity of RBL team
●FD to continue training as 
‘NE’ meetings facilitator.

Built capacity with lead staff and FD 
stepping away from this space to 
management else where.

GN/BA taking over

Completed and GN/BA in 
lead roles

Tight plan for the leads to 
met agreeable milestones 
and goals

3 a)   Supporting culturally responsive 
teaching
Strategic Priority-  Support teachers/kaiako to become 
culturally responsive practitioners



Projects Action Summary of indicators of progression and 
outcomes

Variance
and reasons for variance 

The WHY both pos/neg  

Evaluation
 Where to next?

Annual Plan for 2025

●Raise all teachers capacity 
to utilize mātauranga Māori 
as a form of engagement in 
the classroom  

●Encourage further 
kaiako to join the Te 
Ahu Te Reo Māori.

● Investigate 
opportunities to 
support and 
recognise those 
involved.

7 staff enrolled in Te Ahu o Te Reo. However, 
government has now cut funding. Due to 
auditing reasons we were not able to provide 
incentives to staff who participated

Met targets but new 
initiative needed in this 
area due to lack of 
government support.

Investigate other providers who offer Te reo 
where the school could subsidise costs

Continue to embed Te Reo Words of the 
Week

Share best practice within the school

3 b)   Kaiako Te Reo Māori and Tikanga
Strategic Priority- Support kaiako to build their confidence 
and understanding of Te Reo Māori and tikanga

GOAL - Quality Teaching & Leadership
  Quality teaching and leadership make the difference for learners and their whānau 



Projects Action Summary of indicators of 
progression and outcomes

Variance
and reasons for variance 

The WHY both pos/neg  

Evaluation
 Where to next?

Annual Plan for 2025

●Maintaining a programme of Middle 
Leader Professional development  ●Build on more middle leader (ML) capabilities

●Introduce OTL to ‘new to school’ staff

External professional development offered 
to middle leaders in having difficult 
conversations with staff. Three Middle 
leaders completed these courses

Staff that undertook this PD, were well 
selected. However, further spread of 
these skills is needed.

Develop and implement a 
professional learning community 
to focus on the development of 
our curriculum leaders

Offer PD to pastoral care middle 
leaders

●Continue focus on beginning 
teacher, teacher aide and support 
staff on RBL and Restorative 
Practice, consider Karakia and Waiata 
PD

●Provide staff RJ,  Karakia and Waiata PLD

Knowledge and growth of tikanga, karakia, 
waiata etc focused on. The school consulted 
and brought in a closing karakia.

These practices are in place but staff 
confidence still needs support. 

Develop and implement a 
Professional Learning 
Community to focus on new to 
school teachers to establish 
school culture, karakia, waiata 
etc

Have whole school sessions 
recapping correct tikanga with 
karakia, waiata etc

●Raise all teachers’  capacity to 
explicitly teach writing 

●Continue to keep the focus on English, Science, 
Humanities and Learning Support to effectively utilise 
the spread of WTB amongst students. 

●Challenge of access to on-going PLD for WTB. 
●Regional funding for WTB has been applied for again 

as was declined in initial applications
●WTB learning journey is the focus of new course AeL 

(once per cycle for Year 9)

●Funding for WTB approved for 50 hours
●WTB used successfully in AeL specifically The 
Learning Journey

●Increasing opportunities for Senior 
Leader professional growth and 
PLD

●SLT continue with inclusion in the Victoria 
University MSSL programme.

●Spread opportunity for ML to do MSSL
●AP/DP PLD twice termly
attendance at ASDAPA PLD

Three SLT members on the MSSL course 
The AP/DP sessions had varying success 
depending on the group that was attended. 
Some good connections were made

AP/DP groups not as successful due to 
timings and varying members of the 
groups.

Spread the learning from MSSL 
within PLC groups for our curriculum 
leaders

●Embed Restorative Practice ●Induction day RJ PLD for new teachers to the 
school 

New teachers had a half day induction to 
principles and application of restorative 
practice
Throughout the year further RJ training 
given including any staff starting throughout 
the year

Staff are more confident in the RJ 
approach. Any requiring further 
assistance are given 1-1 training

3 c)   Building Capability in Leadership
Strategic Priority- Identify gaps in teaching capability and 
invest in opportunities for strengthening teaching, 
leadership and learning support.

GOAL - Quality Teaching & Leadership
 Quality teaching and leadership make the difference for learners and their whānau 



GOAL - Future of Learning and Work
 Learning that is relevant to the lives of New Zealanders today and throughout 

their lives

Projects Action Summary of indicators of progression 
and outcomes

Variance
and reasons for variance 

The WHY both pos/neg  

Evaluation
 Where to next?

Annual Plan for 2025

●Build staffing 
capacity and 
sustainability 
within the 
vocational 
pathways 
department

●Meet the TEC goal 
targets for 2024 
Gateway 
placements (150), 
Academies STP  
placements (88)

●Rebuild Gateway 
community 
partnership. Liaise 
with Matt CN 
(business liaison) 
to share resources

Numbers in Gateway and Academies 
programmes increased from 88 to 90. This 
covered a range of acaedmies such as 
automotive, building, engineering, hospitality, 
mahi-a-toi, mechatronics.

Database from Business Liason has started to 
be formed that shows the relationships and 
their progress

Met targets Number of students and equitability in 
programmes and in Gateway / Academy 
placements

Shared database with CN (Business 
Liaison) to collaborate with businesses 
and connect with Gateway

4 a)   Vocational Pathway Programmes
Strategic Priority- Continue to grow and adapt Vocational 
Pathways programmes and initiatives to support the 
diverse needs and interests of all students



GOAL - Future of Learning and Work
 Learning that is relevant to the lives of New Zealanders today and throughout 

their lives

Projects Action Summary of indicators of progression 
and outcomes

Variance
and reasons for variance 

The WHY both pos/neg  

Evaluation
 Where to next?

Annual Plan for 2025

●Continue to build 
involvement with Graeme 
Dingle Foundation Career 
Navigator

●Addition of Year 11 
Mentoring group 

●STARs programme
●Project K

Project K set for 2025 but no further 
progress

Mentoring program was successful 
with 80 peer mentors graduating

2 programs didn’t happen 
due to GDF funding or lack 
there of

Embedding the new project K timeline 
and plans moving forward

●Build strong partnerships 
with local industry

●Year 13s will complete their 
programme at MIT 

●Detsu has lost a number of 
contracts and is unable to 
maintain this relationship.

●Need to source business to 
replace the one establish 
with Detsu.

Database of businesses with 
established relationships with 
Waitākere College. Businesses include 
D&H Steel, The Warehouse, Dentsu 
and many more.

Targets met Database of businesses with established 
relationships with Waitākere College 
made and shared with those with a 
vested interest including Gateway

4 b)   Building Relationships with Business and 
Industry
Strategic Priority-  Build collaborative partnerships with 
community groups and industry to improve educational 
outcomes and opportunities



GOAL - Future of Learning and Work
 Learning that is relevant to the lives of New Zealanders today and throughout 

their lives

Projects Action Lead Indicators of 
progression

Ongoing outcomes Summary of indicators of 
progression and outcomes

Variance
and reasons for variance 

The WHY both pos/neg  

Evaluation
 Where to next?

Annual Plan for 2025

●Implement a 
study planning 
programme with 
Year 13

●Establish a 
study  
programme to 
support G5 
students 

●Term 1 NCEA 
/ UE seminars

PA
TA

-All Year 13 
students having 
a planner

-Tracking and 
mentoring 
korero with ML & 
PA

●Supervised Study class for 
G5 students
Has not goine as expected…

●Tracking korero with all UE 
students using forecast and 
NCEA latest data
PA tracking UE - focus UE 
Lit

●Develop a 
WaitākereCollege 
Graduate profile 

●Feedback 
from students 
and parents

FN Surveying 
results

●Not doing this this year - to 
be developed as maybe a 
student project 2025

For year 13 Graduate 
certificate and celebration 
by tutor class with their 
tutor teachers

No prgress No progress 2025

4 c)   Building Student Capacity
Strategic Priority-   Build student capacity to confidently 
take on opportunities outside of the school in the present 
and future

https://docs.google.com/spreadsheets/d/1JOjsNL4Qp3kxSFmahGAKphjDOFtLz5CJR1WGM15iQPQ/edit?pli=1&gid=1787509526#gid=1787509526
https://docs.google.com/spreadsheets/d/1JOjsNL4Qp3kxSFmahGAKphjDOFtLz5CJR1WGM15iQPQ/edit?pli=1&gid=1787509526#gid=1787509526
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Introduction 

This achievement data report aims to act as a ‘go-to’ file on achievement at Waitākere College and as an 

appendix for the school’s 2024 Analysis of Variance. Reference to this data can be found in the Analysis of 

Variance as it pertains to the 2024 annual school goals. 

 

 

Enrolment-based data 

The NCEA results provided in this file are Enrollment-based. This is the national measure introduced by the 

Ministry of Education and NZQA in 2018. The results include the outcome for all students enrolled in the 

college for 70 days or more, regardless of the time of year they entered or left the school. 

The results are referenced against the national means for our School Equity Index Band (S.E.I.B), previously 

decile of school, Decile 3. 

 

 

U.E. and Enrolment based data 

Many students in Year 13 have had success while not being eligible for U.E. They were, perhaps 

reasonably and appropriately, not doing U.E. subjects for their career pathway. They may have been doing 

no or very few Level 3 Standards. And yet, these students are included in the same NZQA U.E. statistics 

under the Enrollment-based system. Additionally, Special Education students from the Inclusion Support 

Centre who would not be attempting any NCEA assessment are included in these results. 

This ‘rough take’ then limits the validity of such U.E. data. Percentage pass rates for the U.E. calculated 

from the number in the whole cohort ignore the fact that from year to year, different numbers of students are 

eligible for the qualification; the proportion and number of the students taking vocational or trades-based 

courses will vary from year to year. The college has made representation to the Ministry of Education and 

NZQA about the inadequacies of this means of reporting and how it poorly reports success and 

misconstrues student achievement, running counter to the Ministry’s and NZQA’s prerogative of supporting 

a diversity of learning opportunities and outcomes for students. 

 

 

Principal’s Report 

This section, attached to the report, is direct from the NZQA website and is based on NZQA results from 

March. The report helps compare Waitākere College results against national results and against the S.E.I.B 

This is a less focussed comparison as we continue to use S.E.I.B results as a significant reference point. 
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Figure 1 (a) 
 

Year 11 Overall Level 1 Pass Rates 2020 -2024 Waitākere 
College cf S.E.I.B 

Year Passed 

2020 - Decile 3 
National 74.5% 

2020 - Waitākere College in 
Auckland 

 
80.2% 

2021 - Decile 3 
National 

71.5% 

2021 - Waitākere College in 
Auckland 

67.4% 

2022 - Decile 3 
National 

68.7% 

2022 - Waitākere College in 
Auckland 

64.2% 

2023 - S.E.I.B 
National 

63.8% 

2023 - Waitākere College in 
Auckland 

71.4% 

2024 - S.E.I.B 
National 

57.8% 

2024 - Waitākere College in 
Auckland 

61.6% 

 

 

Figure 1 (b) 
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Figure 2(a) 
 

Year 12 Overall Level 2 Pass Rates 2020-2024 
Waitākere College cf Decile 3 

Year Passed 

2020 - Decile 3 National 81.2% 

2020 - Waitākere College in Auckland 83.5% 

2021 - Decile 3 National 78.2% 

2021 - Waitākere College in Auckland 
78.9% 

2022 - Decile 3 National 74.4% 

2022 - Waitākere College in Auckland 
74.4% 

2023 - S.E.I.B National 73.0% 

2023 - Waitākere College in Auckland 
77.6% 

2024 - S.E.I.B National 74.1 

2024 - Waitākere College in Auckland 
85.9 

 

 

Figure 2(b) 
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Figure 3(a) 
 

Year 13 NCEA Level 3 Pass Rates 2020 -2024 Waitākere College cf Decile 3 

Year PASS 

2020 - Decile 3 National 69.9% 

2020 - Waitākere College in Auckland 76.0% 

2021 - Decile 3 National 67.0% 

2021 - Waitākere College in Auckland 67.5% 

2022 - Decile 3 National 65.4% 

2022 - Waitākere College in Auckland 68.2% 

2023 - S.E.I.B National 64.3% 

2023 - Waitākere College in Auckland 77.5% 

2024 - S.E.I.B National 89% 

2024 - Waitākere College in Auckland 79.50% 

 

 

 

Figure 3(b) 
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Figure 4(a) 
 

Year 13 Overall UE Pass Rates 2020-2024 Waitākere College cf Decile 3 

Year Passed 

2020 - Decile 3 National 43.7% 

2020 - Waitākere College in Auckland 39.0% 

2021 - Decile 3 National 40.8% 

2021 - Waitākere College in Auckland 35.4% 

2022 - Decile 3 National 39.9% 

2022 - Waitākere College in Auckland 34.3% 

2023 - S.E.I.B National 39.2% 

2023 - Waitākere College in Auckland 45.0% 

2024 - S.E.I.B National 40.6% 

2024 - Waitākere College in Auckland 39.1% 

 

 

 

 

 

Figure 4 (b) 
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Figure 5(a) Year 11 2024 NCEA Level 1 Pass Rates by ethnicity Waitākere College cf Decile 3 
 

  
Asian 

 
European 

 
MELAA 

 
Māori 

Pacific 

Peoples 

S.E.I.B National 58.2% 63.30% 67% 49.70% 50% 

Waitakere 

College 
73.50% 74.70% 81.80% 50.90% 46% 

 

Figure 5(b) 
 

 

 

 

 

Figure 6(a)  Year 12 2024 NCEA Level 2 Pass Rates by ethnicity Waitākere College cf Decile 3 
 

  
Asian 

 
European 

 
MELAA 

 
Māori 

Pacific 

Peoples 

S.E.I.B National 70.1% 78.2% 70.5% 67.9% 71.6% 

Waitakere 

College 

 
84.9% 

 
89.5% 

 
89.5% 

 
76.3% 

 
89.2% 
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Figure 6(b) 

 

 

Figure 7(a) Year 13 2024 NCEA Level 3 Pass Rates by ethnicity Waitākere College cf Decile 3 
 

 
Asian European MELAA Māori Pacific Peoples 

Decile 3 National 69.7% 69.9% 64.1% 61.6% 72.7% 

Waitakere 

College 

 
77.4% 

 
86.7% 

 
85.7% 

 
71.7% 

 
79.5% 

 

Figure 7(b) 



10  

 



10  

Figure 8(a) Year 13 2024 UE Pass Rates Waitākere College cf Decile 3 
 

 

Asian European MELAA Māori Pacific Peoples 

Decile 3 

National 
47.3% 42.6% 45.5% 28.2% 36.4% 

Waitakere 

College 
46.8% 50.60% n/a 24.5% 27.7% 

 

 

Figure 8(b) 
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Figure 9(a) 

Year 13 2023 Level 2 Pass Rate Waitākere College cf Decile 3 
 

  
2020 

 
2021 

 
2022 

 
2023 

 
2024 

 

 
Decile 3 

National 

 
92.6% 

 
92.30% 

 
89.60% 

 
 

 
86.8% 

Spoke to MoE 

data not 

available 

13/3/24 

Waitakere 

College 
96.5% 95.10% 91.90% 

 
94.50% 

 
92.3% 

 

 

 

Figure 9(b) 

Data in Progress for 2024 
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Year 13 Leaver Achievement Level 2+ (Enrolment Based) 

Figure 10(a) 
 

Year 13 2023 – enrolment based Percentage of Year 13 leaving with Level 2+ 

All 91.9 % 

Māori 81.6% 

Pasifika 93.3% 

 

University Entrance (U.E.) Results (Participation Based) 

Participation-based data indicates the results of those students eligible for the qualification. This is a truer 

measure for U.E. as it only includes those students entered for 60+ L3 credits – thus not including 

students in the ISC or on a successful trades-based vocational pathway with ITO standards-based mostly 

at Level 2. 

Figures 11 (a) –(c) U.E Participation Pass 

Rates All Year 13 students 

 U.E. % 

2019 72 

2020 64.5 

2021 73 

2022 50 

2023 61 (99/162) 

2024 55 (86/156) 

 

Māori U.E. 
 

 Passed U.E. % 

2019 77 

2020 53 

2021 82 

2022 57 

2023 56 (18/32) 

2024 Data in Progress 

 

Pasifika U.E. 
 

 U.E. % 

2019 49 

2020 62 

2021 60 

2022 30 

2023 37 (12/32) 

2024 Data in Progress 



13  

NCEA Course Endorsements 2024 

Figures 12 (a)- (c) Levels 1-3 Course Endorsements for All Students 
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Figures 13 (a)- (c) Levels 1-3 Course Endorsements for Māori 

students Data in Progress for 2024 
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Figures 14 (a)- (c) Levels 1-3 Course Endorsements for Pasifika 

students Data in Progress for 2024 
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Te Tiriti o Waitangi 

 

Giving effect to Te Tiriti o Waitangi is one of the Board’s primary objectives.  Section 127(1)(d) 
of the Education and Training Act 2020 defines how schools must give effect to Te Tiriti o 
Waitangi. 

To that purpose the Board of Trustees have signed a three year contract (2023-2025) to work 
with Te Kawerau ā Maki, to provide ongoing Professional Development for the whole school 
teaching staff / Kaiako in Te Reo Māori, Te Ao Māori and Tikanga Māori. 

Te Kawerau ā Maki are also onsite throughout the year, working with departments on the 
development and inclusion of Mātauranga Māori as a core component of the Year 9-11 
curriculum, and in particular working with Curriculum Leaders for planning the new NCEA 
levels 1-3.    

Our Teacher Only Day (TOD) 2025 is dedicated to Te Kawerau ā Maki site visits to ensure 
authentic material is in subject departments content and assessment projects for 2025 and 
2026. 

In addition, this includes the ongoing development and delivery of Rumaki, our Bi Lingual 
Immersive Te Reo Māori programme for 9 - 11 Māori students / akonga.  Learning science, 
social studies in a Te Reo bilingual framework. There are now 89+ students in this Māori 
Medium Immersion (MMI) programme which has been running for 3 + years. 

These developments have resulted in an increase in student achievement; in particular for 
Level 2 and 3 Māori. Māori academic results are reported in the Analysis of Variance (AoV) 

We have recruited two fluent speakers of Te Reo from within our community who are now 
training on site as part of an Initial Teacher Education (ITE) programme offered at the College 

We have also recruited a teacher of Te Reo and Science to grow our MMI Rumaki programme.  

Each assembly, prizegiving and meeting begins with a Karakia and in addition we have a 
College Waiata and Haka embedded into our school culture. 

 

  



 

 

Waitakere College Board of Trustees – Statement of Compliance with Employment Policy 

 

 

As of 31st December 2023, the Waitakere College Board of Trustees has ensured the fair and 
proper treatment of its employees in all aspects of employment by: 

 

• Confirming that policies and procedures relating to personnel have been reviewed. 
• Confirming that it meets the requirements identified as best practice. 
• Confirming that at all times it aims to be a good employer, complying with the conditions 

stated in all employee contracts. 
• Confirming that all employees are treated fairly according to the skill, abilities and 

qualifications they bring without bias. 
• Confirming that is meets all its Equal Employment Opportunities requirements. 




