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INDEPENDENT AUDITOR’S REPORT  

 

To the readers of Waitakere College’s financial statements  

for the year ended 31 December 2025 

 
The Auditor-General is the auditor of Waitakere College (the School). The Auditor-General has appointed me, 
Kurt Sherlock using the staff and resources of Crowe New Zealand Audit Partnership, to carry out the audit of 
the financial statements of the School on pages 3 to 20, that comprise the statement of financial position as at 
31 December 2025, the statement of comprehensive revenue and expense, statement of changes in net 
assets/equity and statement of cash flows for the year ended on that date, and the notes to the financial statements 
that include accounting policies and other explanatory information. 
 
Opinion 
 
In our opinion the financial statements:  
 
a) present fairly, in all material respects: 

  

▪ the School’s financial position as at 31 December 2025; and 

▪ the School’s financial performance and cash flows for the year then ended; and 
 

b) comply with generally accepted accounting practice in New Zealand in accordance with Public Sector – 
Public Benefit Entity Standards Reduced Disclosure Regime. 

 
Our audit was completed on 20 May 2026. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and our 
responsibilities relating to the financial statements, we comment on other information, and we explain our 
independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 
New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further 
described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 
opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented 
and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to prepare financial 
statements that are free from material misstatement, whether due to fraud or error.  
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In preparing the financial statements, the Board is responsible on behalf of the School for assessing the 
School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable, 
matters related to going concern and using the going concern basis of accounting, unless there is an intention 
to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 
free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 
our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it 
exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or 
error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 
expected to influence the decisions of readers taken on the basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking that 
the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 
judgement and maintain professional scepticism throughout the audit. Also: 
 

▪ We identify and assess the risks of material misstatement of the financial statements, whether due to 
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence 
that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material 
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve 
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control. 

 

▪ We obtain an understanding of internal control relevant to the audit in order to design audit procedures 
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the 
effectiveness of the School’s internal control. 

 

▪ We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board. 

 

▪ We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or 
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we 
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to the 
related disclosures in the financial statements or, if such disclosures are inadequate, to modify our 
opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s report. 
However, future events or conditions may cause the School to cease to continue as a going concern. 

 

▪ We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events in a 
manner that achieves fair presentation. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of the audit 
and significant audit findings, including any significant deficiencies in internal control that we identify during 
our audit.  
 
Our responsibilities arise from the Public Audit Act 2001. 
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Other information included in the Board’s annual report 
 
The Board is required to prepare an annual report which includes the annual financial statements and the audit 
report, as well as a Analysis of Variance, an Achievement Data report, a Statement of Compliance with 
Employment Policy, and a Statement of KiwiSport funding. The Board is responsible for the other information 
that it presents alongside its annual financial statements. 
 
The other information obtained at the date of our audit report includes copies of the Analysis of Variance, Te 
Tiriti o Waitangi report, an Achievement Data report, Statement of Compliance with Employment Policy, and 
Statement of KiwiSport funding. 
 
Our opinion on the financial statements does not cover the other information and we do not express any form 
of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other information. In 
doing so, we consider whether the other information is materially inconsistent with the financial statements or 
our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, 
we conclude that there is a material misstatement of this other information, we are required to report that fact. 
We have nothing to report in this regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the Auditor-General’s 
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1 
International Code of Ethics for Assurance Practitioners (including International Independence Standards) 
(New Zealand) (PES 1) issued by the New Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 
 
 
 

 
 
Kurt Sherlock  
Crowe New Zealand Audit Partnership 
On behalf of the Auditor-General 
Auckland, New Zealand  



Learners at the 
Centre

Learners with their whānau are at 
the centre of education

1a - Develop and deliver 
learning programmes that are 

engaging and relevant to 
ākonga and are inclusive and 

respectful of students’ 
backgrounds, cultures and 

prior learning 

1b - Support identity, 
language and culture of all 

learners and whanau to 
strengthen belonging, 

engagement and achievement 

1c - Create an inclusive school 
culture where identity and 

diversity is valued

1d - Improving educational 
outcomes for all students

1e - Partner with family and 
whanau to build and realize 

their child's aspirations 

1f - Develop a learning  
environment and 

infrastructure that supports 
our learning goals

Equitable Access to 
Learning

Great education opportunities 
and outcomes are within reach 

for every learner

2a - Support Māori ākonga to 
enjoy and achieve educational 

success as Māori

2b -Ensuring and supporting 
Pasifika students to have 

equitable access to thrive and 
succeed as Pasifika students

2c - Ensure all 
learners/ākonga have ongoing 
opportunities to develop key 
foundational skills in Literacy 

and Numeracy

2d - All students have access 
to learning and resources 

regardless of financial status

Future of Learning 
and Work

 Learning that is relevant to the 
lives of New Zealanders today and 

throughout their lives 

4a - Continue to grow and 
adapt Vocational Pathways 

programmes and initiatives to 
support the diverse needs and 

interests of all students

4b - Build collaborative 
partnerships with community 

groups and industry to 
improve educational outcomes 

and opportunities

4c -  Build student capacity to 
confidently take on 

opportunities outside of the 
school in the present and 

future

Caring - We all care for each other 
Learning - We are all here to learn         

Respect - We treat everyone with respect

The WaitākereWay     

ANALYSIS OF VARIANCE 2025

Quality Teaching & 
Leadership

 Quality teaching and leadership 
make the difference for learners 

and their whānu 

3a - Support teachers/kaiako 
to become culturally 

responsive practitioners

3b - Support kaiako to build 
their confidence and 

understanding of Te Reo Māori 
and tikanga

3c - Identify gaps in teaching 
capability and invest in 

opportunities for 
strengthening teaching, 
leadership and learning 

support

Manawanui Perseverance & Determination   Matauranga Knowledge & Understanding   Aroha Care & Empathy



GOAL - Learners at the Centre  
Learners with their whānau are at the centre of education

Projects Action
Summary of indicators of 

progression and 
outcomes

Variance Evaluation
 Where to next?

●Include Mātauranga Māori as a 
core component of Year 9-11 
curricula

Continue with the professional 
development meetings of iwi with 
individual departments throughout 
the year.

TOD with Te Kawerau ā Maki to 
connect with whenua and school 
pepeha then Departments have 
integrated lines of the pepeha into 
activities in their curriculum 

*No further whole school PLD

*Changed from whole school PLD as 
felt more buy in and integration was 
happening when TKAM visited each 
department as they booked in

Arranging for TKAM Josie to come in 
for full days and coordinate booking 
appointments with the Heads of 
Departments (HoDs) accordingly.

●Grow  kaiako understanding of the  
histories of mana whenua

Enter third year of 3 Year 
partnership with Te Kawerau ā maki
Te Kawerau ā Maki to meet with 
whole staff 1-2 times per term with 
an emphasis on developing a school 
pepeha.
Te Kawerau ā Maki meeting with 
each department area with goal of 
embedding local histories.

Over 20 hours was completed with 
some departments booking in more 
time as required
Departments then adding to 
resources already in place, this 
shows integration is occurring.

Happening in core departments 
where it naturally fits well - English, 
Humanities, Art, Te Reo, ISC, 
creative Technology

Not happening in all departments. 
Some areas finding it hard to 
integrate authentically without 
straying too much from the 
requirements of curriculum 
delivery.

●Implementation of NCEA Levels 1
Provision of Wednesday PLD time 
for development
Continue to develop milestones in 
L1 Courses

Curriculum areas have integrated 
new level 1 standards well

Milestones have been somewhat 
successful.
The purpose of this formative 
assessment method is in this way is 
good. Line managers met frequently 
with Curriculum Leaders to check 
on these

Tracking is not consistent across all 
departments, we need a more 
robust system and a better way to 
give this information to caregivers Created CHECKPOINTS as the new 

reporting system for seniors

1 a)   Engaging relevant learning programmes (N1,N2) 
1a - Develop and deliver learning programmes that are engaging 
and relevant to ākonga and are inclusive and respectful of 
students’ backgrounds, cultures and prior learning



GOAL - Learners at the Centre  
Learners with their whānau are at the centre of education

Projects Action
Summary of indicators of 

progression and 
outcomes

Variance Evaluation
 Where to next?

Actively use tikanga and  Te Reo 
Māori across the whole school  so 
ākonga can actively participate in te 
ao Māori, Aotearoa and the wider 
world

Increased inclusion of karakia, 
haka, whakatauki and Te Reo Māori 
in class and assemblies

Weekly school whakatauki

Weekly Te Reo Māori words of the 
week

Work through the renaming of Tutor 
Classes (for 2025) with Te Kawerau 
ā maki.

Whole school reconnected and 
learnt school Haka, EOT house haka 
competition completed , Successful 
Term 4 Haka for Juniors to ed the 
year

Assemblies kaupapa established in 
year levels

School song practiced and sung in 
year levels regularly

Establish opening and closing 
karakia routines, next steps karakia 
mo te kai

 Structured approach to meetings, 
assemblies meant student knew 
what to expect

Developed kaupapa of this and the 
confidence across middle leaders 

 Kai karakia for school

Continue to embrace Pasifika values 
and languages 

Staff PLD each term

National days celebrated, flags 
flown

Pasifika results 2025 (2024)

- Level One: 62.7% (46%)
- Level Two: 67.8% (89%)
- Level Three: 91.8% (79%)
- Uni Ent: 38.8% (27%)

Strengthen cultural pride amongst 
students in recognition of their 
language week. 

Targeted approach through Nu’u Toa Continue to monitor students 
without Literacy and Numeracy

Continue to build culture identity 
and a sense of belonging for our 
minority groups

Language of the week

Arts and Culture Week

Recognising and responding to the 
needs of international 

○ students

Strengthen cultural awareness and 
understanding

Study skills helped provide tools for 
our students to study smarter and 
be supported

Resulted in 3 extra Fiafia/Polyfest 
groups for 2026 - Kiribati, Niuean 
and Tuvaluan

Student lead.

Senior students lead each week with 
promotion via social media, panui 
and in assemblies

Confidence in their culture and saw 
that the school cared enough to 
honour and celebrate it

Continue to grow the profile of each 
Language week with a staff in 
charge from the Komiti Pasifika.

1 b)  Supporting  Identity, Language and Culture 
1b - Support identity, language and culture of all learners and 
whanau to strengthen belonging, engagement and achievement



Projects Action
Summary of indicators of 

progression and 
outcomes

Variance Evaluation
 Where to next?

Continue a  programme to establish 
a school culture of understanding 
and respect of kaupapa Māori, 
including Te Reo me ōno tikanga, 
across the school

Use of common Te Reo Māori  
phrases across the school Covered in slide 3 and 4 Covered in slide 3 and 4 Covered in slide 3 and 4

To further raise the level of 
attendance 

Continue to develop new 
partnership through AWA and their 
processes.
Timely use of Attendance Matters 
data
Accurate monitoring of  teacher roll 
returns
Develop 7 day absence per term 
processes with student records and 
Deans

Our Termly attendance rates were 
comparable if not slightly better 
using the everyday matters 
attendance data received Termly

Outstanding question marks 
required additional systems to 
monitor and clear these

Consistent attendance is built on 
robust systems and effectively 
using these systems to monitor 
students attendance

Question marks not monitored 
weekly which caused blow outs of 
these to have to be fixed 
retrospectively

Implementation of the STAR new 
ministry initiatives

Induction of an in school 
attendance liaise via the funding 
applied for and grunted

Continue building profile of the 
house systems and spirit

House Points at assemblies
Culture periods  X 5 periods for 
haka , waiata

Active as funding for house 
competitions 

House points collected and 
presented in assemblies

Haka learning complete and 
competition held 

School song revisited in Year level 
assemblies at least once  every 3 
weeks

Work to be done on house 
competitions and house spirit 
throughout the year, time is a 
challenge

School song every assembly like 
karakia in order to embed 

1 c)  Creating an inclusive School Culture
1c - Create an inclusive school culture where identity and 
diversity is valued

GOAL - Learners at the Centre  
Learners with their whānau are at the centre of education



Projects Action
Summary of indicators of 

progression and 
outcomes

Variance Evaluation
 Where to next?

●Raise NCEA achievement, equitably 
for all groups incl priority learners

Year 11 Māori mentoring group with 
Dingle Foundation
Continue the successful Nu’u Toa 
study hub
Forecasting, tracking and student 
self-monitoring
Continue to embed the Numeracy 
tracking system with the change of 
Numeracy and Maths leadership and 
staffing.
Achievement check-point in Term 2 
for Curriculum Area review of 
progress
Regularly track student progress in 
NCEA project work on an on-going 
basis

2025 NCEA Results: (2024)

- Level One: 72.7% (68%)
- Level Two: 79.8% (85.9%)
- Level Three: 89.8% (79.5%)
- Uni Ent: 53.4% (39.1%)

Level 2 dropped 6.1%.
Cohort #s increased by 28%
(2025: 151/283, 2024: 86/220) 

MANA Mentoring started in Term 1, 
slow up take due to other events.

Deans priority to ensure academic 
success for our students.

Inconsistent attendance for MANA 
mentoring 

New Yr 12 Deans, continue to 
monitor early from F.1. Establish 
target groups, focus on Māori and 
Pasifika.

Academic Goals
- Level One 80%
- Level Two 85%
- Level Three 90%
- Uni Ent 60%

MANA Mentoring re focus - new staff 
member in charge and re invigorated

●Raise University Entrance pass rates

Mid- year check point with 
Curriculum Leaders to audit 
Standards and assessment rds.

UE Literacy intervention in Term 2 
and Term 3

EUE students in English 201 to allow 
for differentiation

SLT study line - Develop a clear 
program and link further to 
Vocational Pathways and  study skills 
presentation. 

Focus on Pasifika UE year 12 and 13 
course achievement success rates 
using mates and Nu’u Toa programs

Improved UE results: 

- 2025: 53% 
PB 151/283

- 2024: 39%
PB: 86/220

Monitoring F.4 data vs DGE; 
targeting students with poor 
performance in DGE. New staff on 
board to help with SMR SCH: BB, KM 
& LZ.

AMP classes to replace Study - a 
more targeted approach with study 
skills, habits and monitoring.

1 d)   Identity, Language and Culture
1d - Improving educational outcomes for all studentsGOAL - Learners at the Centre  

Learners with their whānau are at the centre of education



Projects Action
Summary of indicators of 

progression and 
outcomes

Variance Evaluation
 Where to next?

●Develop relationships with Mana 
whenua

Enter third year of the  partnership 
with Te Kawerau ā maki
Regular Wednesday morning hui of 
Te Kawerau ā Maki and staff, 
department curriculum development 
of Mātauranga Māori o Te Kawerau ā 
Maki.

See slide 3

● Increase the collection of 
whanau/caregiver voice for inclusion 
in decision making in matters 
pertaining to their rangatahi

Continue with the Nu’u Toa and 
Talanoa Ako parent programs with a 
focus on the new NCEA 
implementation and transition.

Continue with termly hui and fono 
providing opportunity for whānau 
contribution

Parent voice taken into account when 
preparing for workshops. Top-down 
model requested; especially 
Vocational pathways.

Response to Parent voice -added Lit, 
Num & Voc staff to present at 
workshops.

Continue to collect Parent feedback 
and grow the Lit, Num & Voc 
awareness.

● Support parents and whanau to be 
able to support their own rangatahi

NCEA evening(s) for parents and 
whanau.
CSI for Year 11 parents and whanau.
Continue to ensure parents are kept 
up-to-date with NCEA changes.
Continue Talanoa programme 
Explore increased focus for Māori 
whanau on the website, newsletter 
and social media

Increased Parent awareness in CAA, 
Literacy and Numeracy 
requirements. Better equipped to 
support their child’s academic 
journey.

Fono’s well received from families - 
informative and built confidence in 
asking for support or clarification on 
their child’s learning and increased 
understanding of NCEA requirements

Consistency with Parent comms and 
delivery of NCEA  workshops, in 
alignment  with school events.

Continued funding for 2025-2026. 
Resume Wednesday workshop 
evenings from T.1 wk 5.

●Homestay programme to build 
stronger/ better relationships with 
community

Ensure strong relationship is built 
between new International Director 
and the International Administrator  
to maintain the quality of this 
resource.

Regular meetings with the Director 
to ensure school is meeting the code 
for international students and 
homestays
All running very well
15 students at the moment
Kiwi Buddies are getting badges
Student International Ambassador 
being established
Projecting to have just under 20 FTE 
students in 2026
Two international tours / 
recruitments done this year

The Director has established good 
routines and the student 
Ambassadors  are a great addition to 
the programme.

Continue to explore and secure 
long-term International students and 
grow the profile of the student 
Ambassadors.

1 e)   Building Partnerships with iwi whanau 
and families 
1e - Partner with family and whanau to build and realize their child's aspirations 

GOAL - Learners at the Centre  
Learners with their whānau are at the centre of education



Projects Action
Summary of indicators of 

progression and 
outcomes

Variance Evaluation
 Where to next?

On-going development and 
implementation of the site 
plan/building development

Continue to advocate for B21 
block with Government to cope 
with continuing school growth

Re-leveling of fields to maintain   3 
fields as buildings impinge on 
playing spaces

X 16 STRG buildings op
Ened .Used for Maths and PE with 
X1 space used as Teacher facility.

Awaiting MoE/Gov’t  decisions in 
2026

Work with MoE /gov’t on  ‘new 
build, possibility OR chase more 
prefabs for 2027-2030

Provision of devices for e-learning Chromebook maintenance and 
purchasing charged to department 
budgets to ensure more 
ownership.
Continue an established 
partnership with PBTech and 
promote the “Tech Ninja” 
programme where students and 
techs fix school devices for free.
A request has gone to the board 
for 320 more devices across the 
school. These devices support 
delivery of the curriculum as well 
as access to digital assessment 
such as the CAA’s.

SE and WT running the 
programme. Desktops repaired 
and set up in classrooms around 
the school

Continue to support high needs 
students identified by deans with 
devices 

N/A Will continue to purchase, replace 
and repair chromebooks across 
the school

Review and develop the timetable 
to be able to accommodate roll 
growth keeping learners at the 
centre

Continual review on the timetable 
as roll grows to accommodate 
student choice taking into 
consideration specialist teacher 
shortages/ classrooms

The timetable is in progress, with 
no major structure changes due to 
new rooms. However, additional 
rooms will be needed if the school 
continues to grow. Early planning 
was possible thanks to more 
accurate early course 
confirmations and CSI for Years 11 
and 12, allowing for earlier 
progress.

With all of the changes in 
education from the government 
seems like the wrong time to 
make any major changes to the 
timetable infrastructure. Waiting 
to see what the new curriculum 
needs.

We are exploring a new approach 
to selecting the school structure 
through SchoolBridge, where 
student choice will be the primary 
factor in determining the 
structure, rather than adhering to 
predetermined pathways.

1 f)   Environment and Infrastructure 
1f - Develop a learning  environment and infrastructure that 
supports our learning goals

GOAL - Learners at the Centre  
Learners with their whānau are at the centre of education



GOAL -Equitable Access to Learning 
Great education opportunities and outcomes are within reach for every learner

Projects Action
Summary of indicators of 

progression and 
outcomes

Variance Evaluation
 Where to next?

Continue to develop and embed 
Māori Medium Immersion 
education (Rūmaki development)

The job description of the Head of 
the Rūmaki has been created with 
a number of key performance 
indicators. Regular meetings will 
be held with the HoD to ensure 
those indicators are met.

Students will have tracking 
milestones which are shared with 
SLT to ensure there is better 
monitoring of students.

Milestones for student 
achievement and mentoring were 
a success, achievement across all 
senior Te reo has improved

Attendance below that of the rest 
of the college however tracked 
similar to 2024 so has not 
decreased

Checkpoints/milestones help keep 
staff and students to deadlines 
and give direction to students 
academically

Attendance tracking systems 
strong

Expand 
milestones/checkpointsmake 
them more explicit with in year 
plan from the start to students

Targeted attendance by new in 
school attendance liaison

Develop a Māori Education Plan to 
identify targets and strategies to 
further engage those ākonga 
Māori in the wider school in 
learning

Mentoring And Nurturing 
Achievement representative 
(MANA) in each subject at Level 1 
to target and support students to 
reach milestones. 

Investigate creating 
sub-committees in the Komiti 
Māori to oversee key initiatives

Draft the next Māori Education 
Plan linked to the 6 principles of 
Te Hurihanganui for 2026 roll out

Didn’t have coverage across all 
departments for MANA advocates

Did not achieve sub committees 
or draft education plan

Good consultation for the new 
strategic goals of the school to 
incorporate the above action

Busy staff, got people along by 
face to face shoulder tapping to 
come

Didn’t achieve due to business of 
komiti maori schedules however 
achieved strategic consultation 
and feedback which incorporated 
these ideas

Further development in the 2026 
strategic Goals

Continue to develop specialised 
groups to  support meeting the 
needs of particular Māori 
students.

Māori Leadership Mentoring 
moves to Taryn Baker and Kate 
Bartlett, supported by Brooke ML 
and Troy TB

Māori Mentoring on Wednesdays 
to be established. Seek 
sponsorship (CN) and staffing.

Established Maori mentoring on 
wednesday group of 20 students 
on average. Mana mentoring 
fluctuate through the year, at 
times struggled for kaiako from 
different subjects.

Nga toa o Mua success of 19 
students having varying 
leadership roles in end of year 
mana Maori awards

Numbers still not where we 
want them continue to 
explore how we get 
students and kaiako to 
attend

Appoint a MMA to run Mana maori 
mentoring

2 a)   Māori Achievement ( CJ/FN)
2a - Support Māori ākonga to enjoy and achieve educational success 
as Māori



Projects Action Summary of indicators of progression 
and outcomes

Variance Evaluation
 Where to next?

Nu’u Toa mentoring and 
tutoring programme for 
students and families 

Wednesday study 
hub
Family hardship 
support

2025 Nu’u Toa Results & Endorsements
97x students

- Level One: 96% (23/24)
7 x Merit, 1 x Excellence

- Level Two: 98% (53/54)
11 x Merit, 5 x Excellence

- Level Three: 89% (17/19)
3 x Merit, 1 x Excellence

- Uni Ent: 58% (11/19)
 

Consistent routines and high 
expectations.

Continue with Nu’u Toa values of 
high expectations and embed WC 
senior graduate profile.

Talanoa Ako for 
parents/caregiver 
support

10 workshops 
(fono) with 
parents

Increased participation, understanding and 
confidence in NCEA, CAA-literacy and 
numeracy.  With this in mind, it did help 
contribute to the overall success of Pasifika 
students 

30 families 19 Jnrs/11 Snrs=91% 
achieved NCEA 

Consistency and targeted workshop 
delivery

Continuing on with Talanoa Ako 
workshops, recruiting new 
Year 11 students and parents

Talanoa Ako Pacific 
Learners Support 
Program (TA-LSP)

Workshops for 
senior students

2025 TA-LSP Results & Endorsements
58x students

- Level One: 84% (22/26)
5 x Merit, 1 x Excellence

- Level Two: 100% (32/32)
8 x Merit, 3 x Excellence

Early intervention in Term 1 - 
Wednesday study hub

Continue with Year One students in 
Term 1 - Polyfest & sport support.

GOAL -Equitable Access to Learning 
Great education opportunities and outcomes are within reach for every learner

2 b)   Pasifika Achievement (TA/PA)
2b -Ensuring and supporting Pasifika students to have equitable access to 

thrive and succeed as Pasifika students



Projects Action
Summary of indicators of 

progression and 
outcomes

Variance Evaluation
 Where to next?

Raise student writing capabilities in 
Years 9 and 10

  

Utilise in-house expertise, bringing in 
expertise as required.
Build on sustainability of the 
programme
Implement th e- learning course to 
include WTB learning Journey, 
individual profiles and the 
development of  individual goals for 
improvement

We need to be able to capture a 
screenshot of where our students are 
for Literacy and Numeracy in a more 
concise way

Looking at PAT tests being done 
more frequently and timely 
along with using the data from 
co requisites to be able to IEP 
for year 11 students as 
required.

Awaiting end of 2025 P.A.T results 
(NZCER).
Literacy WSL

●School-Wide Strategy: Consolidating 
WoW, WTE, and Year 9 AEL; managing 
PAT data for tracking.

●External & Senior Support: 
Implementing MoE literacy initiatives 
and assisting PCTs with Year 12–13 
tracking.

●Assessment: Facilitating Year 10 PATs 
and utilizing data for achievement 
monitoring.

Numeracy WSL
●Targeted Tracking: Monitoring CAA 
Numeracy and identifying Year 12–13 
students lacking requirements.

●Curriculum & Resources: Raising 
school-wide standards through 
resource development and PAT 
organization.

●Collaboration: Liaising with HIS Maths 
and conducting school visits to align 
numeracy progression.

War-rooms for targeted students 
every Wed p.3-p.4 in Term 3, lead by 
the WSL Literacy & Numeracy teams.

SGC - Strategic Goals Committee 
(re-brand). Work alongside PLT.

COL Disbanded next steps for 2026 
2 Staff overseeing Numeracy and 
tracking NCEA achievement as well 
as Professional development of staff

2 Staff overseeing Literacy and 
tracking NCEA achievement as well 
as Professional development of staff

Implementation of NCEA Literacy and 
Numeracy 

Ensuring we have robust systems to 
identify students who do not have 
Level 1 literacy and numeracy for 
2024.
This can be a collaboration between 
English, Maths, Principal’s Nominee 
and the SLT who has oversight of 
student tracking and achievement.

The wider support team, including 
COL, senior deans, and GN, met 
several times this year to review CAA 
assessment data and improve 
student entry across Years 11-13.
The Reading, Writing, and Numeracy 
Academy, set up with Evaluation 
Associates, aims to boost 
achievement. Student feedback 
indicates they feel more prepared, 
though further work is needed on the 
Numeracy Academy's setup. The 25 
relief days funding should have been 
allocated to the relief budget.

The wider support team has actively 
reviewed CAA assessment data to 
enhance student entry across Years 
11-13. The Reading, Writing, and 
Numeracy teams, developed with 
Evaluation Associates, is showing 
positive results in student 
preparedness, though the Numeracy 
workshops requires further setup.

As above
New strategic goals team as the 
COL’s have been disbanded - still 
working on integrating LIT NUM 
support across the school through 
dept meetings and in 2 x PLC groups 
with this focus.

Programmes for Literacy and 
Numeracy 2026

- Literacy PLC workshops in 
semester 2 (MH)

- Literacy PLC in AI all year (TS)
- Continue Numeracy identifying 

and monitoring (SP)
- Continue Numeracy PAT 

oversight (SU)

2 c)   Raising Levels of Literacy and Numeracy 
2c - Ensure all learners/ākonga have ongoing opportunities to develop key foundational skills 

in Literacy and Numeracy

GOAL -Equitable Access to Learning 
Great education opportunities and outcomes are within reach for every learner



Projects Action
Summary of indicators of 

progression and 
outcomes

Variance Evaluation
 Where to next?

Increase equitable access to 
computers for student learning 

Chromebook maintenance and 
purchasing charged to 
department budgets to ensure 
more ownership.
Continue an established 
partnership with PBTech and 
promote the “Tech Ninja” 
programme where students and 
techs fix school devices for free.
A request has gone to the board 
for 320 more devices across the 
school. These devices support 
delivery of the curriculum as well 
as access to digital assessment 
such as the CAA’s.

See slide 8

Hauora Activator to provide 
external recreational choices for 
all students to engage in

●Offer more Free recreational non 
competitive opportunities 

●Lunchtime loan out spots 
equipment with better system

Large increase in opportunities 
offered and increase in a number 
of facilities, weights room 
upgrade/container on field for 
loan out gear.system of student 
lead loan out gear and games. 
Improved Basketball hoop 
training in gym

Increased amount of sports gear 
for loan out and accessibility for 
students to borrow

Funding from Sport New Zealand, 
listened to student feedback on 
wants and needs

Continue to look at voices of the 
rangatahi survey for feedback of 
what students want to participate 
in

Develop a system for identifying 
students and families in financial 
need

●Continue to build the profiles of 
these families on the PCT Drive

Updated information by Pastoral 
care done sporadically and 
inconsistently, Not a definitive list

Did not review it weekly, busy 
staff and inputting the 
information became inconsistent

Uniform going off site develop a 
new tracking system for hardship

Have the update on our weekly 
Pastoral care agenda

2 d)   Removing Financial Barriers to Learning 
2d - All students have access to learning and resources regardless of financial 
status

GOAL -Equitable Access to Learning 
Great education opportunities and outcomes are within reach for every learner



GOAL - Quality Teaching & Leadership
 Quality teaching and leadership make the difference for learners and their whānau 

Projects Action Summary of indicators of 
progression and outcomes

Variance Evaluation
 Where to next?

Continue to develop relationship 
based pedagogy with all teachers 
(North-East corner, High 
expectations - High level of care)
Continue to support teachers 
/kaiako to implement strategies 
that enable an inclusive learning 
environment
Increase the spread of impact 
coaching across curriculum areas

Continue to develop accredited 
impact coaches. 
Use Voices III to shape staff 
RbL PLD.
Expand Iris software use to 
increase 
PD progrom on Wednesday 
morning to increase the 
amount of impact coaches

PD program in place to develop impact 
coaches

PD on RbL teaching pedagogy been 
received well

No further impact coaches graduated 

Checking system needs to be more 
thorough to get impact coaches 
progressing with stepped milestones

Time to observe

Progress report early Term 1 
2026 from BA/GN on getting the 
current number of 8 training 
staff completed

Offer relief to observe and get 
accredited faster 

Continue to support teachers 
/kaiako to implement strategies 
that enable an inclusive learning 
environment

Introduce new teachers to RbL 
- how to teach to the ‘NE’ - and 
to the observation  tool

All first year teachers were observed 
Via both means IRIS and RBL cycle and 
also through the waitak effective 
teacher profile

Having specialist classroom teacher 
allocated time and also adding 
another.2 of staffing to this for Term 3 
helped achieve this

Have .2 added to assist the 
specialist classroom teacher in 
2026

Targeted professional learning for 
new teachers on Restorative 
Practice., 

Term 1 new teacher PLD 
programme on school 
restorative processes and 
expectations 
Ongoing PD sessions on 
wednesday morning for more 
sustained and cohesive PD for 
new teachers 

All staff received 4 restorative practice 
professional development opportunities

Time was set aside to achieve this 
through the professional development 
program

Specialized HOD’s and middle 
leaders PD

And Deans lead restorative PD to 
staff in small groups to embed 
learning and have learning 
conversations

Build capacity to lead RBL / NE 
meetings, and Voices collection

Work with outside providers 
and across the Kahui Ako 
Build Capacity of RBL team- 
new leadership and shared role 
(BA/GN)
FD to continue training as ‘NE’ 
meetings facilitator.

No increase in accredited Voice 
collectors as the practicalities and skills 
of training current staff is not at that 
level

PLC group was  impactful however did 
not produce any impact coaches

Need system for tracking checkpoints to 
make it easier for staff to understand 
what is required for each stage of 
accreditation. 

Finish the current training of 
impact coaches early 2026

Start next round of impact 
coaches through shoulder 
tapping to get spread across 
departments for PLC group

3 a)   Supporting culturally responsive teaching 
3a - Support teachers/kaiako to become culturally responsive 
practitioners



Projects Action
Summary of indicators of 

progression and 
outcomes

Variance Evaluation
 Where to next?

Raise all teachers capacity to 
utilize mātauranga Māori as a 
form of engagement in the 
classroom  

Encourage further kaiako to join 
the Te Ahu Te Reo Māori.

 Investigate opportunities to 
support and recognise those 
involved.

Karakia: Now the standard start 
and finish for all meetings. Please 
keep encouraging use in 
classrooms.

Weekly Focus: Whakataukī of 
the Week and TRM phrases are 
ongoing—keep adding your own to 
the master list.

Resources: New teacher planners 
are out now with all our TRM 
resources included.

Signage & Comms: TRM is now 
being added to all new signs and 
parents' evening notices.

Pepeha: In student planners and 
being used for Science units.

No variance from the plan

2026 Curriculum: We’ll need to 
review our Pepeha units soon to 
make sure they fit the new 
curriculum changes.

3 b)   Kaiako Te Reo Māori and Tikanga
3b - Support kaiako to build their confidence and understanding of 
Te Reo Māori and tikanga

GOAL - Quality Teaching & Leadership
  Quality teaching and leadership make the difference for learners and their whānau 



Projects Action
Summary of indicators of 

progression and 
outcomes

Variance Evaluation
 Where to next?

Maintaining a programme of Middle 
Leader Professional development  Build on more middle leader (ML) capabilities

Introduce OTL to ‘new to school’ staff

High Engagement: PLCs successfully 
completed four sessions with strong 
staff buy-in and rewarding experiences 
for leaders.
Onboarding: New teachers received 
essential training in RbL and historic 
school PD.
Leadership Growth: The "Growing 
Middle Leaders" program (HI, CI, CL) 
was established.
Feedback the end of the year was that 
teachers wanted more choice and also 
a chance to do individual inquiry

Staff value the cross-curricular 
collaboration and safe peer-sharing 
environment, which provides fresh 
perspectives and practical solutions. 
However, they requested more 
flexibility to change topics during the 
year and a greater focus on active 
resource-making over general 
discussion.

The 2026 model uses two five-session 
rotations to provide staff with more 
choice and flexibility across Strategic, 
Personal, and Invited learning groups. 
These groups focus on practical 
outcomes in high-priority areas like 
Literacy, Numeracy, AI, and 
Neurodiversity, ensuring teachers 
develop tangible resources that directly 
improve classroom practice.

Continue focus on beginning teacher, 
teacher aide and support staff on RBL 
and Restorative Practice, consider 
Karakia and Waiata PD

Provide staff RJ,  Karakia and Waiata PLD

PLC evolved into focussing on Māori 
and Pasifika Learners due to staffing. 
PD of karakia etc was done as a whole 
school at the start of the year. Staff are 
more confident in both opening and 
closing karakia.

The 2026 plan focuses on launching the 
established te reo and tikanga course 
for staff while integrating waiata and a 
slowed version of the school song into 
the school's cultural practice.

Raise all teachers’  capacity to explicitly 
teach writing 

Continue to keep the focus on English, 
Science, Humanities and Learning Support to 
effectively utilise the spread of WTB amongst 
students. 
Challenge of access to on-going PLD for 
WTB. 
Regional funding for WTB has been applied 
for again as was declined in initial 
applications
WTB learning journey is the focus of new 
course AeL (once per cycle for Year 9)

near universal coverage in the three 
core departments + ISC and LS

Students are completing tasks more 
frequently, seeking feedback and acting 
on it more frequently and improving 
writing precision

Evidence of above from Writers tool 
box data

On going PD and continual PD energy 
invested in the staff

Building emmeding knowledge and 
skills for better spread

Increasing opportunities for Senior 
Leader professional growth and PLD

SLT continue with inclusion in the 
Victoria University MSSL programme.
Spread opportunity for ML to do MSSL
AP/DP PLD twice termly
attendance at ASDAPA PLD

This PLC was very successful and there 
was good feedback from the group of 
18 middle leaders. Specifically they got 
a lot from time management, and open 
to learning conversations.
Also had 2 x curriculum leader planning 
days where they lead the kaupapa for 
the new strategic goals for the school.

Though it was successful some middle 
leaders who wanted to be in the group 
could not as were doing other kaupapa

Changed the model this year to include 
some wednesday morning sessions that 
are split to include all curriculum 
leaders - also reduced the number at 
operational meetings and aim to have 2 
curriculum leader development 
planning days this year again

Embed Restorative Practice Induction day RJ PLD for new teachers 
to the school 

Completed 4 Restorative sessions of PD 
for new staff

Established planned time to get 
through the development of this 
pedagogy 

Continued PD for new staff

3 c)   Building Capability in Leadership
3c - Identify gaps in teaching capability and invest in opportunities 
for strengthening teaching, leadership and learning support.

GOAL - Quality Teaching & Leadership
 Quality teaching and leadership make the difference for learners and their whānau 



GOAL - Future of Learning and Work
 Learning that is relevant to the lives of New Zealanders today and throughout 

their lives

Projects Action
Summary of indicators of 

progression and 
outcomes

Variance Evaluation
 Where to next?

Build staffing capacity and 
sustainability within the 
vocational pathways department

Meet the TEC goal targets for 
2024 Gateway placements (150), 
Academies STP  placements (88)
Rebuild Gateway community 
partnership. Liaise with Matt CN 
(business liaison) to share 
resources

88 placements in Academies

147 have completed their 
placements, or will have 
completed their placements 

Business liaison - continue to 
strengthen relationships with The 
warehouse, Deloittes, ASB, D and 
H steel, Mainfreight, Dentsu, 
Douglas pharma

Tighter systems, working on 
reaching out to local businesses 
and organisations

Sustainability of numbers and 
partnerships within the vocational 
programmes

4 a)   Vocational Pathway Programmes
4a - Continue to grow and adapt Vocational Pathways programmes 
and initiatives to support the diverse needs and interests of all 
students



GOAL - Future of Learning and Work
 Learning that is relevant to the lives of New Zealanders today and throughout 

their lives

Projects Action Summary of indicators of 
progression and outcomes

Variance Evaluation
 Where to next?

Continue to build 
involvement with 
Graeme Dingle 
Foundation Career 
Navigator

STARs programme
Project K

Completed peer mentor mentoring of the 
year 9’s across 3 Terms

Project K only end up with 2 students 
complete

Successful orientation and buddy 
system for year 9’s from year 12 and 
13’s

Project K students confidence 
decreased causing them to remove 
themselves from the program

Continue with the structured plan of 
Peer mentoring from the Graeme 
Dingle foundation

Careful selection of the 2026 co-hort 
of Project K to ensure clear 
expectations are given as a participant

Build strong 
partnerships with 
local industry

Year 13s will complete 
their programme at MIT 

Detsu has lost a number of 
contracts and is unable to 
maintain this relationship.

Need to source business to 
replace the one establish 
with Detsu.

Partnerships have shifted from general 
engagement to direct employment and 
curriculum integration. Key growth includes 
Year 13 mentoring (Deloitte), employability 
workshops (Warehouse), and practical 
projects (ASB/D&H). We are re-engaging 
Mainfreight and dentsu, while rebuilding 
Douglas Pharmaceuticals toward science 
scholarships.

Evaluation: Partnerships successfully 
shifted to active recruitment and 
practical skills.

Scale: Expand the Deloitte/Warehouse 
mentoring model.

Solidify: Secure Douglas Pharma 
scholarships and D&H Steel 
sponsorships.

Embed: Integrate Mainfreight and 
dentsu deeper into the School of 
Business curriculum for direct 
employment pathways.

4 b)   Building Relationships with Business and Industry
4b - Build collaborative partnerships with community groups and 
industry to improve educational outcomes and opportunities



GOAL - Future of Learning and Work
 Learning that is relevant to the lives of New Zealanders today and throughout 

their lives

Projects Action Summary of indicators of 
progression and outcomes

Variance Evaluation
 Where to next?

Implement a study 
planning programme 
with Year 13

Establish a study  
programme to support G5 
students 
Term 1 NCEA / UE 
seminars
Ongoing mentoring via 
targeted Forecast 
approach

Improved UE results: 

- 2025: 53% 
PB 151/283

- 2024: 39%
PB: 86/220

     SAME AS 1(d)

Monitoring F.4 data vs DGE; targeting 
students with poor performance in DGE. 
New staff on board to help with SMR 
SCH: BB, KM & LZ.

AMP classes to replace Study 
- a more targeted approach 
with study skills, habits and 
monitoring.

Develop a 
WaitākereCollege 
Graduate profile 

Feedback from students 
and parents

The graduate profile has been developed 
collaboratively with the Pastoral team and 
Curriculum leaders. Additional work is needed 
to complete it, including incorporating student 
voice and determining its future 
implementation and use.

Added into planner for students to be worked 
on in 2026

none

Deans are leading this in 
assemblies and with the prefects 
taking the lead to raise the 
profile

4 c)   Building Student Capacity
4c -  Build student capacity to confidently take on opportunities 
outside of the school in the present and future
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Introduction 

This achievement data report aims to act as a ‘go-to’ file on achievement at Waitākere College and as an appendix for 
the school’s 2025 Analysis of Variance. Reference to this data can be found in the Analysis of Variance as it pertains to 
the 2025 annual school goals. 

 

Enrolment-based data 

The NCEA results provided in this file are Enrollment-based. This is the national measure introduced by the Ministry 
of Education and NZQA in 2018. The results include the outcome for all students enrolled in the college for 70 days or 
more, regardless of the time of year they entered or left the school.  

The results are referenced against the national means for our School Equity Index Band (S.E.I.B), previously decile of 
school, Decile 3.  

 

U.E. and Enrolment based data 

Many students in Year 13 have had success while not being eligible for U.E. They were, perhaps reasonably and 
appropriately, not doing U.E. subjects for their career pathway. They may have been doing no or very few Level 3 
Standards. And yet, these students are included in the same NZQA U.E. statistics under the Enrollment-based system. 
Additionally, Special Education students from the Inclusion Support Centre who would not be attempting any NCEA 
assessment are included in these results.  

This ‘rough take’ then limits the validity of such  U.E. data. Percentage pass rates for the U.E. calculated from the 
number in the whole cohort ignore the fact that from year to year, different numbers of students are eligible for the 
qualification; the proportion and number of the students taking vocational or trades-based courses will vary from 
year to year.  The college has made representation to the Ministry of Education and NZQA about the inadequacies of 
this means of reporting and how it poorly reports success and misconstrues student achievement, running counter to 
the Ministry’s and NZQA’s prerogative of supporting a diversity of learning opportunities and outcomes for students. 

 

Principal’s Report 

This section, attached to the report, is direct from the NZQA website and is based on NZQA results from March. The 
report helps compare Waitākere College results against national results and against the S.E.I.B.  This is a less focussed 
comparison as we continue to use S.E.I.B results as a significant reference point. 
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Figure 1 (a) 

Year 11    Overall Level 1 Pass Rates  2021 -2025    Waitākere College cf S.E.I.B 

Year Passed 

2021 - S.E.I.B National 64.0% 

2021 - Waitākere College in Auckland 67.4% 

2022 - S.E.I.B National 68.7% 

2022 - Waitākere College in Auckland 64.2% 

2023 - S.E.I.B National 63.8% 

2023 - Waitākere College in Auckland 71.4% 

2024 - S.E.I.B National 57.8% 

2024 - Waitākere College in Auckland 61.6% 

2025 - S.E.I.B National 70.9% 

2025 - Waitākere College in Auckland 72.9% 

   
   

Figure 1 (b) 
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Figure 2(a) 

Year 12   Overall Level 2 Pass Rates  2021-2025     
Waitākere College cf S.E.I.B 

Year Passed 

2021 - S.E.I.B National 78.2% 

2021 - Waitākere College in Auckland 78.9% 

2022 - S.E.I.B National 74.4% 

2022 - Waitākere College in Auckland 74.4% 

2023 - S.E.I.B National 73.0% 

2023 - Waitākere College in Auckland 77.6% 

2024 - S.E.I.B National 74.1% 

2024 - Waitākere College in Auckland 85.9% 

2025 - S.E.I.B National 76.3% 

2025 - Waitākere College in Auckland 79.8% 

   
   

Figure 2(b) 
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Figure  3(a) 

 
Year 13   NCEA Level 3 Pass Rates  2021 -2025    Waitākere College cf S.E.I.B 
 
Year PASS 

2021 - S.E.I.B National 67.0% 

2021 - Waitākere College in Auckland 67.5% 

2022 -S.E.I.B National 65.4% 

2022 - Waitākere College in Auckland 68.2% 

2023 - S.E.I.B National 64.3% 

2023 - Waitākere College in Auckland 77.5% 

2024 - S.E.I.B National 69.8% 

2024 - Waitākere College in Auckland 79.50% 

2025 - S.E.I.B National 73.7% 

2025 - Waitākere College in Auckland 90.4% 

 

 

Figure 3(b) 
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Figure 4(a) 

Year 13  Overall UE Pass Rates   2021-2025    Waitākere College cf S.E.I.B 

Year Passed 

2021 - S.E.I.B  National 40.8% 
2021 - Waitākere College in Auckland 35.4% 
2022 - S.E.I.B National 39.9% 
2022 - Waitākere College in Auckland 34.3% 
2023 - S.E.I.B National 39.2% 
2023 - Waitākere College in Auckland 45.0% 
2024 - S.E.I.B National 40.6% 
2024 - Waitākere College in Auckland 39.1% 
2025 - S.E.I.B National 43.9% 
2025 - Waitākere College in Auckland 55% 
 

 

 

Figure 4 (b) 
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Figure 5(a)     Year 11 2025 NCEA Level 1 Pass Rates by ethnicity Waitākere College cf S.E.I.B 

 

 Asian European MELAA Māori 
Pacific 

Peoples 

S.E.I.B National 75.50% 75.10% 80.80% 62.70% 62.00% 

Waitākere College 86.00% 73.60% 93.80% 51.70% 63.60% 

 

Figure 5(b) 
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Figure 6(a)    Year 12 2025 NCEA Level 2 Pass Rates by ethnicity Waitākere College cf S.E.I.B 

 Asian European MELAA Māori 
Pacific 

Peoples 

S.E.I.B National 78.7% 79.3% 72.3% 69.6% 73.0% 

Waitākere College 88.0% 89.6% 66.7% 70.3% 68.6% 

 

Figure 6(b) 
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Figure 7(a) Year 13 2025 NCEA Level 3 Pass Rates by ethnicity Waitākere College cf S.E.I.B 

 

 Asian European MELAA Māori 
Pacific 
Peoples 

S.E.I.B National 69.7% 69.9% 64.1% 61.6% 72.7% 
Waitākere College 77.4% 86.7% 85.7% 71.7% 79.5% 

 

 

Figure 7(b) 
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Figure 8(a)     Year 13 2024 UE Pass Rates Waitākere College cf S.E.I.B 

 

 Asian European MELAA Māori 
Pacific 

Peoples 

S.E.I.B National 52.6% 45.5% 51.3% 48.3% 43.4% 

Waitākere College 68.8% 52.90% 57.9 29.4% 41.9% 
 

Figure 8(b) 
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Figure 9(a)   

Year 13 2023 Level 2 Pass Rate Waitākere College cf S.E.I.B 

 2020 2021 2022 2023 2024 2025 

S.E.I.B National 92.6% 92.30% 89.60%       86.8% Spoke to MoE data 
not available 

13/3/24 

 

Waitakere College 96.5% 95.10% 91.90% 94.50% 92.3%  

 

 

Figure 9(b) 

Data in Progress for 2024 
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Year 13 Leaver Achievement Level 2+   (Enrolment Based) 

Figure 10(a) 

Year 13 2025 – enrolment based Percentage of Year 13 leaving with Level 2+ 
All  97.2 % 
Māori  96% 
Pasifika  98.8% 

 

University Entrance (U.E.)  Results  (Participation Based) 

Participation-based data indicates the results of those students eligible for the qualification. This is a truer measure 
for U.E. as it only includes those students entered for 60+ L3 credits – thus not including students in the ISC or on a 
successful trades-based vocational pathway with ITO standards-based mostly at Level 2.  

Figures 11 (a) –(c)    U.E Participation Pass Rates 

All Year 13 students 

 U.E. % 
2021 73 
2022 50 
2023 61 (99/162) 
2024 55 (86/156) 
2025 62.5% (155/248) 
 

Māori  U.E. 

 Passed U.E. % 
2021 82 
2022 57 
2023 56 (18/32) 
2024 39 % (13/33) 
2025 57% (28/49) 
 

Pasifika U.E. 

 U.E. % 
2021 60 
2022 30 
2023 37 (12/32) 
2024 66% (23/35) 
2025 65% (36/55) 
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NCEA Course Endorsements  2025 

Figures 12 (a)- (c)   Levels 1-3 Course Endorsements  for All Students 
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Figures 13 (a)- (c)  Levels 1-3 Course Endorsements  for Māori students 
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Figures 14 (a)- (c)  Levels 1-3 Course Endorsements  for Pasifika students
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Waitākere College Board of Trustees 
Statement of Compliance with Employment Policy 

 
 
As of 31st December 2025, the Waitākere College Board of Trustees has ensured the fair 
and proper treatment of its employees in all aspects of employment by: 
 
• Confirming that policies and procedures relating to personnel have been reviewed. 

• Confirming that it meets the requirements identified as best practice. 

• Confirming that at all times, it aims to be a good employer, complying with the conditions 

stated in all employee contracts. 

• Confirming that all employees are treated fairly, according to the skill, abilities and 

qualifications they bring without bias. 

• Confirming that is meets all its Equal Employment Opportunities requirements. 

 

 

Mark Shanahan 
Principal/Tumuaki 



School

KIWISPORT NOTE

sport. In 2025, the school received total Kiwisport funding of  $52,985 (excluding GST). The 
funding was spent on Sports Staffing and Equipment. The number of students participating in 
organised sport increased from 40% to 43% of the school roll.

Waitakere College


